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Abstract

The article presents the results of a comparative research between Greek and Russian teachers.
Differences and similarities in teachers' professional activities, problems and difficulties encountered
by teachers in their daily work are displayed. We investigated the data obtained during the survey of
random Greek and Russian teachers. The results are processed using the content analysis method. To
identify the specifics of problem situations in the activities of Russian teachers, a special survey was
designed featuring seven questions related to the emotional state of teachers. To interpret the results,
we used methods of comparative analysis. Teachers of the school often face situations of uncertainty
both directly in their pedagogical activities and in the process of their professional development. The
task of choice for them becomes a relevant problem, and the forecasting of the consequences of their
decisions is an integral part of professional activity. The high psycho-emotional strain of a teacher,
since there is no room for error, the need to draw attention to a wide variety of activities, the constant
pressure on the speech apparatus and other risks associated with tension - have a negative impact on
the physical and mental health of a teacher. The obvious conclusion that can be drawn from the afore
mentioned is that there seems to be a consistent pattern that most preschool teachers in our selection
restrict themselves to daily working routine that is rigorously adherent to the formal guidelines im-
posed on them by the authority under which they operate — in this case, the Ministry of Education.
This may occasionally happen even subconsciously — it is regarded as an unquestionable process,
dictated by the need to meet the predetermined goals and year schedule. To date, teachers' autonomy
and initiative are concepts still under question.
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Introduction

The Greek educational system has always been relatively open and accessible to all social layers.
In this way it has maintained its popularity under the principle of equal opportunities, producing grad-
uates who did not encounter major problems as regards their entry to a university nor during their
studies, in relation to their social or their demographic origin, gender and race, except of course in
cases of very poor economic situation.

However, the principle of equal opportunities is insufficient if not accompanied by the equality of re-
sults. The famous equality of educational opportunity, according to which, the educational doors were open
to all students regardless of race, gender, economic status and / or social origin, so as to become distin-
guished in their field and lead their sectors, school and society, was an important step for societies. The

YEJIOBEYECKHHU KAITUTAJL, 2018, Ne 6(114) 33



YEJIOBEYECKHU KAITUTAJT, 2018, Ne 6(114)

social and economic conditions and conflicts continued and continue to marginalize students-undergradu-
ates and rank them socially in specific professions. And in this respect equality of opportunity served as a
veil obscuring inequalities and blurring social barriers [24].

A modern Russian teacher may be said to act in an innovative environment. The atmosphere of
this environment is created by a relaxed attitude on the part of schoolchilds and parents, conflicts of
the teaching staff and high demands from the administration. Under such conditions, the teacher can
not fully realize her/his targets and implement pedagogical task.

We decided to cite some indicative answers from interviews (texts) we took from Greek pre-
school/nursery teachers and from questionnaires which were filled in by Russian pre-school/nursery
teachers, in order to analyse them, so as to present similarities and differences within teachers’ views.
Moreover, we sought to discern elements reflecting the two educational systems, as well as teachers’
concerns, due to the way society and the State estimates their profession.

The purpose of this work is not to blame any parties for a particular situation. Rather, it is to
emphasize the need for change and the importance of a teacher's own inspiration and agility, based
on her/his own needs and views as well as those of her/his pupils. It is of great importance to note that
the results cannot be generalised —due to the small sample-, and underline certain findings that we
believe are worth mentioning.

Materials and Methods

This study is based on content analysis with Greek and Russian school/pre-school teachers -con-
sisting of their response to one major question [19]. Besides the Russian survey of teachers included
seven additional questions about the prospects, feelings and emotional state of teachers in their daily
work. Data were gathered from May to July 2017.

We thought it would be interesting to view any/the differences between the two countries by meas-
uring teachers’ aspects mutatis mutandis and by checking the endurance of this research questions in
two different cultures.

During the Russian survey, respondents aged 23 to 47 were interviewed; all of them had a higher
education. Their work experience was from 1 to 20 years.

Considering that these two professional groups have allegedly been engaged to pedagogical job
increases the possible comparison processes between them despite the methodological differences.

As regards Greek teachers: we, specifically, asked 10 pre-school-nursery teachers to describe their
daily schedule and what they do in the classroom. It was an open question aiming at inviting teachers
to freely retrieve their experiences.

In this paper, as mentioned above, we used the methodological tool of content analysis. This
method is defined as “the scientific study of content of communication. It is the study of the content
with reference to the meanings, contexts and intentions contained in messages” [10, p. 119]. It is a
method that treats any form of “text” as an object for research or as a set of messages.

No fear, or hesitation, appeared through research and no event that needs to be highlighted was
spotted.

The answers were in the Greek and Russian language and, in fact, there were some difficulties in
transferring and analysing the exact meaning of the words spoken. Some terms could not be accurately
translated. We tried to analyse the data as accurately as possible; through presenting the respondents’
points of view and expression.

Literature review

The relatively low self-image of pre-school/nursery teachers can be attributed to many reasons;
particularly for Greece among them could be the teachers’ low social origins. The social origin, alt-
hough not directly given, is an important issue and affected all aspects of life of teachers [25].

Through a wider perspective, teachers’ low self-image has been closely attached to the low social
estimation and respect of the profession [7]. Teachers are “helpless agents” who try to handle many
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social roles within one classroom and must deal with factors such as parents and administrative or
financial issues and they face low prospects and professional expectations [5, 27].

Apart from social stereotypes the state itself with the institutional framework it has established, fur-
ther depreciates social acceptance of teachers. For the wider social environment the benchmark seems
to be only the prestigious professions (doctors, lawyers, civil engineers, etc.). The scientific training of
their members, the — above mentioned — social background, of course, and their financial returns, reflect
the impact the prestigious professions have in a society in which materialistic standards prevail.

The preschool teaching profession is allegedly not appreciated by society and the State [18] because
scientifically it is considered not to offer important knowledge and because the prestigious professions
do not include educators — except maybe the ones who teach in the higher education field. The teaching
profession is still described by the phrase just being a teacher and is compared to similar low status
professions or a social worker and the vicious circle goes on; Everything is interrelated.

Despite their negative self-image, the pre-school/nursery teachers derive satisfaction from com-
munication with children; we easily reach to that conclusion from the answers that we got. Their self-
image is equalized through compensation from the relationship with children. Contact with children
may compensate for how they see themselves. In other words they are trying to improve their self-
image through the satisfaction they receive from dealing with children. They often mentioned a sort
of personal reward they receive from the relationship developed with their students. They spoke of
the love they feel for their children, the care they feel that they have to show, for the knowledge they
provide and for what they feel when they realize that a child has learned something. Teachers shared
similar points of view on the fact that they evaluate themselves based on what the pupils have gained
after each day in school, how they respond in the classroom and then they build up from that point on
[20]. Teachers do judge themselves and their abilities and that causes them to be frustrated and expe-
rience more stress than normal [20].

What we actually tried to do resembles what Cummings mentions in Pollard & Bourne: “I chose to
look at the start of the day because [...] | wanted to look, in more depth, at the way I used the time, at
what | felt the children might be gaining, at how they handle and manage the occasion and at how |
could make the time more effective” [23, p. 147]. Teachers, by describing their daily school program,
would feel free (or not) to express themselves and they would be given the opportunity to talk, which is
really important to any human being and especially when referring to this profession.

Though “people have a striking propensity to misconstrue data and to discount information that
contradicts antecedent beliefs” and they usually think that when being interviewed they “have” to
present specific points of view, being heard is still something needed and something that can always
be exploitable.

Now we continue to some indicative answers, trying to analyse further what is connected to our
research focus. Greek respondents are indicated by the letter — G, Russian — R.

Results

Greek teachers. G1 wrote a detailed description of her day in Nursery School, G2 was really
typical as regards her description of one day and so was G10; they even wrote what they do hour by
hour. All three of them described their day as it should be — dictated by the Curriculum- or as they try
to do it. As Sutton & Wheatley write: “using conservative and familiar teaching strategies reduces the
unpredictability of classroom life. This decreases the likelihood that unexpected events or failures
will cause teachers to experience negative emotions while teaching” [28, p. 351].

But “Teachers are more than mere bundles of knowledge, skill, and technique. [...] As teachers
sometimes say to their students, they are not wheeled out of a cupboard at 8.30 am in the morning
and wheeled back in at 4.00 pm. Teachers are people too [15] and that may be why G3 wrote a very
human approach. She said that “...the self-evident -for many others- processes are objects of learning
for children”, trying to explain that regarding children and especially infants the situation seems dif-
ferent than with all the other human beings.
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One of the main characteristics of children’s personality and behaviour is the fact that during these
early years they structure their environment as an expression of their inner tendencies and emotional
situation. “Children of one, two, or even three throw the whole of themselves into everything they do.
They embrace life, and devour it, it is why they learn so fast and are such good company. [...] Children
come to school curious” [23]. Children at this age should be treated as “persons to be”.

G4 presented a more optimistic point of view: “when we say goodbye to children we wish them a
beautiful evening because tomorrow will be a better day” (and so they should be prepared to welcome
it) as regards daily program but she wrote on the paper all those procedures which reveal the structure
of the Greek nursery school: “welcome... prayer... days... season... weather... songs... fair-
ytales...”. The religious part is very important for Greek schools and directly connected to tradition.
Tradition is directly connected to habits and stereotypes and this vicious circle goes on [14].

G5 began her description with the same words “welcome... dates... weather...” and G6 also de-
scribed the program with almost the same words as G4 beginning with the word “fairytales” (and she
continued saying that from fairytales children paint pictures). Both G5 and G6 mentioned that they
discuss with children what they would like to do the next day or even the whole week and this is a
common element among other three pre-school/nursery teachers (G2, G8, G10).

G7 started by writing “Every day | begin working from 8am... | welcome children with love” and
after referring to words such as “fairytale... art work... games” concluded that “at the end of the day
I give them to their parents with safety”.

G8 wrote a truthfully detailed text. She described what the others wrote as well but in a very
positive and joyful way. She mentioned talks with infants on what they would like to discuss, she
highlighted working in groups, eating, learning how to be clear and healthy, but the whole text was a
piece of happiness. She wanted us to comprehend the fact that she really likes what she does [8]. “The
time of departure has come and no one wants to leave school! This is for me the greatest reward for
me after all! I wish all people could experience within their job what we, nursery teachers, live!! See
you again, only with smiles!!!” She actually draw a happy face at the end of her text; “[...] positive
mood may lead teachers to set more challenging learning goals for students and set more ambitious
goals regarding their own teaching” [28].

G9 also wrote how happy she is with her job. ‘I am so lucky to be working on this profession’ and
she continued saying that “It is very beautiful and great when you make a child trust you, smile, feel
comfortable and express her/himself...”.

Russian teachers. The following results were obtained during the Russian study. Teachers of the
school often face situations of uncertainty both directly in their pedagogical activities and in the process
of their professional development. The task of choice for them becomes an actual problem, and the
forecasting of the consequences of their decisions is an integral part of professional activity [4]. The
high psycho-emotional strain of the teacher, since there is no room for error, the need to draw attention
to a wide variety of activities, the constant load on the speech apparatus and other risks associated with
tension - have a negative impact on the physical and mental health of the teacher.

In a modern school, teachers spend a lot of time in the workplace. In an effort to avoid professional
failures most teachers consciously increase their working hours: they take work at home, deprive
themselves of a proper rest and the opportunity to recover from work. The usual working day of such
a teacher begins early in the morning, after completing the main classes, s’/he conducts additional
classes for the laggards and specialized courses for preparation for examinations. Then s’lhe communi-
cates with parents and accompanies the children. After that, the teacher's responsibility is to complete
the documentation (electronic journal and other resources) and to check the work of the students. The
school day comes to an end in the evening in preparation for the next working day.

Such teachers spend more than 12 hours in the workplace. The teacher's high level of workload is
associated not only with the length of the working day, but with a wide range of various activities and
functions that the teacher must perform.
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In such a case, there is a tendency to an excruciating dependence on work, a syndrome of emo-
tional burnout and chronic fatigue, dissatisfaction with pay and the volume of requirements. All this
often causes the alienation of the teacher from professional activity, stagnation, regression.

Despite the noted negative factors, teachers experience a wide range of positive emotions from
interacting with children. However, the current situation shows that other ways of occurrence of pos-
itive emotions in teachers, for example, participation in various competitions, relationships with col-
leagues are often absent.

Due to the heavy workload, many teachers need psychological and pedagogical support, which in
most schools is implemented.

In situations of choice, teachers prefer to talk honestly about their own or common position while
maintaining neutrality towards the student, depending on the situation. Teachers rarely have problems
with religious, national and political issues, they note difficulties only in situations where students
violate moral and ethical standards and discipline.

The administration's actions have a sufficiently strong influence on the pedagogical process in the
school. On the one hand, teachers note the great role of the administration in regulating the educational
process, and on the other hand complain about various problems arising in this area through due to
the fault of the leadership. This, in all likelihood, significantly reduces the effectiveness of the support
of the teaching staff by the administration and violates its unity.

We must never forget every single teacher with whom we have talked to and whom we have heard
and we should always be reflective on their thoughts so as to help them strengthen the way they
professionally develop. “If we gave up on the various groups of teachers with whom we have worked
when things got difficult, then the significant changes we have witnessed and benefits to students
would not have been realized” [21, p. 326]. Undeniably, the current institutional framework of the
Greek education does not contribute in any way to alleviate the crisis. Therefore, the state by only
“caring” at some point may not act as a “panacea” to problems that modern teacher is asked to over-
come. The reconstruction of the educational sector is imperative and teachers should be asked to take
initiative as they are the ones directly involved [20].

Discussion and Conclusion

The obvious conclusion that can be drawn from the above mentioned is that there seems to be a
consistent pattern: most preschool teachers in our sample restrict themselves to daily working routine
that is rigorously adherent to the formal guidelines imposed on them by the authority under which
they operate - in this case, the Ministry of Education. This may occasionally happen even subcon-
sciously - it is regarded as an unquestionable process, dictated by the need to meet the predetermined
goals and schedule of the year. To date, teachers' autonomy and initiative are concepts still under
question, in Greece at least.

There are, of course, some exceptions to this pattern, rare yet evident wherever present, and we
highlight these in our sample.

In most educational systems, educational processes are being undertaken primarily or exclusively
by qualified personnel, the educators. Members of this professional group present, apart from ethno-
centric differences, major differences as regards the content and level of their knowledge and their
specialization and a series of “negative” social characteristics. These include low social origins due
to upward mobility chances of a descent, the large number of women in it etc.

Reforming Russian education has been going on for several decades, and its result is a decline in
the quality of the teacher's work in the school, and their pedagogical training in the university. The
effect of “double negative selection” is formed, when not the best graduates of schools enter the ped-
agogical universities, and later become teachers [1, 22]. In our opinion, this is due to the fact that in
pedagogical universities there is no necessary criteria-evaluation apparatus for selecting future teach-
ers. Another serious problem is the underestimation of the teacher's importance in society, which
directly affects the quality and results of the teaching and upbringing process.
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These elements are balanced by other “positive” ones, such as the permanent employment in the
public sector (fact which is admittedly not truthful nowadays [26], the ensuring of social advancement
and the ability to start a family.

For most Greeks graduates, problems occur after obtaining their degree and decide to embark on
their professional path. This path is determined by their insertion into certain career hierarchy, their
working conditions, their salary and profit and of course the promotion possibilities. The equality of
results remains a thorny issue for the Greek society. Our education system has never stopped produc-
ing graduates with inflationary degrees, who, in a great amount, were obliged to resort to their survival
time honoured standards.

Teaching remains stressful and tiring [17]. When the professional status of an employee does not
meet her/his initial expectations, stress comes out and if it is not promptly treated can be destructive
and disastrous for the person [16]. As regards teachers, some of their main stressful “sources” are the
working conditions at school (high workload, role overload, ambiguity and conflict job position roles,
etc.), the in-the-classroom problems (difficulty in managing pupils, pupils’ indifference, etc.) and the
inter-personal relationships with their colleagues and pupils’ parents [3,6].

Nowadays the salaries are lower, the economic crisis is part of our everyday life and the social
estimation-appreciation for educators remains the same. It is always the same. To be more specific
economic austerity is not only economic, but is also a crisis of values. And that has changed the way
that we see the teaching profession and, most importantly, it has altered the way teachers see them-
selves [12]. Nowadays, the teacher feels distant from the teaching values s/he was about to transmit.
For young people entering the labour market, it is all about receiving more money from a profession
and not to learn how to love something you do and be good and well-trained at it. So, some of them
feel that the teaching profession is antiquated. With that said, we can understand that young children
in the forthcoming days who experience unemployment, as a consequence of crisis, are not able to
interact with a profession, that in our days is not the stable profession that it used to be [9].

Apart from the above written, also, the fact that all of the texts were written and all of the questions
were answered by female teachers, helps us conclude —once more- to the perspective of non-appreci-
ation of people who choose to become teachers [11, 13]. It would not be wise to generalize, but the
teaching profession is still closely attached and limited to low social origins, the high presence of
women and the limited action [29] and the fact that everyone has already formed an opinion about the
“scientific pedagogical discourse” and believes that s/he could do it effortlessly.
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3®POCHUHU-AJIKUCTH JI. TAPACKEBOITY.JIY-KOJIbSIAY, MIAHAHOTA 1. KOHTOY,
POMAHOBA E.A.?3, KY3HELIOB B.A.2, TAJIMOC K. 3AXAPAAC*

Tocynapcrennslii yausepcutet B Bosoce. Bonoc, I'pemust
2MocKkoBcKuii TocyIapcTBeHHHII yHuBepcuTeT nMenu M.B.Jlomonocosa. Mocksa, Poccus

3MocKkoBCKHii TOCYIapCTBEHHBIH HHCTUTYT MEXIyHApOIHbIX oTHOLEHUH (Y HuBepcuter) MU
Poccun. Mocksa, Poccus

“I'peueckuii oTkphITHI yHUBEpcuTeT. [Tatpa, ['penus

AHHoOTanmsl. B cTaTbe M3110K€HbI pe3yJIbTaThl CPABHUTEIBHOTO UCCIIEIOBAHUS MEXKIY TPEIECKIMHU
U POCCHHCKMMH y4uHTeNsIMU. [10oKa3aHbl pa3nuuus M CXOJACTBA B NPO(ECCHOHATBHON AEATEINEHOCTH
YUHUTENeH, ONUCAHBI MPOOIEMBI U TPYAHOCTH, C KOTOPBIMHU CTAIIKUBAIOTCS YUUTEISI B CBOEH ITOBCEIHEB-
Holt pabote. VccnemoBannch JaHHbBIE TTOMYyYeHHBIE B XO/€ OIIPOCa BRIOOPKU M3 TPEUECKUX M POCCHI-
cKuX yanTeneil. O0paboTka pe3ynbTaToB BBIIIOIHEHa METOJOM KOHTCHT-aHanm3a. It BBIABICHHUS CIIe-
U (UKH TPOOIEMHBIX CUTYAIMH B IEATEIBHOCTH POCCUUCKHIX YUNUTENEH HCIOIB30BAJICS TAK)KE CTICIIH-
JIBHO Pa3pabOTaHHBIN ONPOCHUK, BKIIOYAIOIINH B CE0sI CEMb BOIPOCOB, CBSI3AHHBIX C SMOIMOHAIEHBIM
COCTOSIHMEM yuuTenel. [l HHTeprnpeTayn pe3yabTaToB HCIIOIb30BATINCh METOABI CPABHUTEILHOTO
aHanM3a. YUUTENs MIKOJIBI YacTO CTANKMBAIOTCA C CHUTYALMsIMH HEOIPEICICHHOCTH KaK HEToCpes-
CTBEHHO B CBOCH IEIarOrNUECKON JIEATEBHOCTH, TaK H B IIPOIIECCE UX MPO(ECCHOHANBHOTO Pa3BUTHSI.
3amaya BBIOOpA JUIS HUX CTAHOBUTCS aKTyaJIbHOW MPOOIEMOH, a TPOTHO3UPOBAHHE MOCIIECTBHN CBOMX
PpelIeHni ABISeTCS HeOTHEMIIEMON YacThIO TPOoQecCHOHaIbHOM AesTebHOCTH. HabmromaeTcs BRICOKOe
MICHX03MOIIMOHATBHOE HAPSDKEHUE yIHUTENIeH, B OONbIICH CTETIEHN CBA3aHHOE C OOS3HBIO JOITyCTHTh
OIMOKY, HEOOXOMMOCTH pacHpeIeIsITh BHUMAHUE MEXKIY IIMPOKKM KPyroM JEHCTBHUM, IIOCTOSTHHOM
Harpy3Kkoi Ha pedeBol ammapat. VccrenoBaHme mokasasio, 9To CYIIECTBYET CX0XKasi MOACIb mpodec-
CHOHAJILHOM CpeIbl TPEYEeCKUX M POCCHUCKUX yduTeleld. BoMbIIMHCTBO yunTenel B Hamlel BRIOOpKE
OTPaHMYMUBAIOTCS €KETHEBHOM paboueil mpouemaypoii, KoTopasi CTPOro COOTBETCTBYET O(HIHATEHBIM
TpaBWIaM | ipuHIANaM. [loBereHne u neiicTBIs yauTenel B 00enx cTpaHax B OOJIBIIEH CTETIeHH OTIpe-
JEIAeTCs] KpUTEPHSIMH, pa3pab0oTaHHBIMUA MHHHUCTEPCTBOM 00Opa3oBaHus. Ha ceropnsmHumii neHs aBTo-
HOMUA U MTHUITUATUBHOCTb yanenei/’[ — 9TO NOHATHSA, KOTOPLIC MO-NIPEIKHEMY HAXOAATCA 110] BOITPOCOM.

KiroueBble c10Ba: MIKOIbHOE 00pa3oBaHue, yunuTes, oopasoBanue B [ peruu, oOpa3oBaHue B
Poccun.
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